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 This study included six English teachers from three middle schools in one district. The 

 teachers were paired from each school – one novice teacher and one experienced teacher. 

 This study looked at two aspects of adaptions: (1) the evidence behind the adaptations 

 and (2) why the adaptions were made. Commonly found was pressures put on teachers to 

 adapt from district reforms and/or adaptions deemed necessary to meet student needs. 

 Noted throughout the study is – experienced teachers where able to quickly adapt 

 curriculum for individual students due to more years in the field. No matter the teacher’s 

 experience or school the teacher is at, teachers see the need for curriculum adaption and 

 teachers work as hard as they can meet the needs of all their students.  

Cook, S. C., & Rao, K. (2018). Systematically applying UDL to effective practices for students 

 with learning disabilities. Learning Disability Quarterly, 41(3), 179–191.  

 https://doi-org.proxy1.library.eiu.edu/10.1177/0731948717749936 

Universal Design for Learning (UDL) is a common educational framework that is based 

in research. UDL utilized scaffolding and educational flexibility to help educators meet 

individual student’s needs. Most students diagnosed with a learning disability spend 80% 

or more of their school day in the general education setting. This article shares many 

ways to adapt for students with learning disabilities in reading. One example being 
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Repeated Reading (RR), which can be an excellent way to adjust curriculum for students 

with a learning disability. RR requires multiple read throughs and each time a student 

reads a specific passage they look for something specific. This can be scaffolded 

throughout the school year. At the beginning of the year, the teacher explicitly works 

with individual students on specific skills each time they read. As the year goes along, the 

students continue to read one passage multiple times and look for specific skills but can 

do so independently. This article details other simple adaptions to be used in the 

classroom. 

Finnerty, M. S., Jackson, L. B., & Ostergren, R. (2019). Adaptations in general education 

 classrooms for students with severe disabilities: Access, progress assessment, and 

 sustained use. Research & Practice for Persons with Severe Disabilities, 44(2), 87–102. 

 https://doi-org.proxy1.library.eiu.edu/10.1177/1540796919846424 

Often students with special needs spend some portion of their school day in the general 

education setting. This study looked at adaptations utilized by general educators and 

special educators in general education setting. Specifically, in some science, social 

studies, and language arts classrooms. The two most important aspects being (1) access to 

the general education setting and (2) frequently assessing progress. All students have 

unique characteristics and adaptions are beneficial but do note that there are always 

challenges. One major adaption utilized in this study was pictures and manipulatives 

paired with text. Furthermore, allowing students to answer questions with drawings and 

labels. As often as possible, IEP goals should be aligned to grade level 
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content/curriculum/standards, which allows for access to the content. Peer learning and 

ownership of individual learning are both very important when adapting curriculum.  

Forbes, C. T. (2011). Preservice elementary teachers’ adaptation of science curriculum materials 

 for inquiry-based elementary science. Science Education, 95(5), 927–955.  

 https://doi-org.proxy1.library.eiu.edu/10.1002/sce.20444 

This article focuses on science instruction and adaptions utilized by six preservice 

teachers. The five essential features are listed – (1) questioning, (2) evidence, (3) 

construction explanations, (4) comparing explanations, and (5) communication 

expectations. Something as simple as using a few specific and engaging questions to 

answer, instead of multiple board questions. Students help create questions and are given 

multiple experiences with the topic (ex. videos, pictures, readings, personal experience). 

Repeated experiences are very important – learning once and moving on does not adapt 

well with all students. Graphic organizers – like Know-Want, Predict-Learned (KWPL) – 

force students to justify and support their claims. Short journal prompts help model 

understanding. When possible, these teachers had student physically move or draw 

something and then verbally support why. These listed and a few other adaptions are 

detailed in this article.    
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Over the past 30 years more and more students with disabilities are being education in the 

general education setting. With this comes adaptions to curriculum, instruction, and 

setting. Yes, legally teachers are required to follow the adaptions listed on a student’s 

Individualized Education Plan (IEP). There are many different aspects to consider when 

it comes to making adaptions. Many common and simple adaptions put into action by the 

teachers surveyed in this study: lowered reading levels, reducing the length of an 

assignment, using manipulatives and other tools, visuals, pictorial based responses, and 

providing extra time. Core classes (ex. reading and math) over ‘extra’ classes (ex. P.E. 

and art) more commonly utilized these adaptions. Availability of resources plays a major 

role in which adaptions are utilized and how often. Experience and schooling affect how 

clearly and quickly educators adapt. The experienced special educators more commonly 

adapted clearly and quickly, whereas the new general education teachers struggled more 

to quickly and clearly adapt across the board. Most educators took at least an hour to 

create adaptions and felt confident that the adaptions were effective in their classroom. 

Most adaptions are put into place for a reason and are effective.  
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 designed for adapting mathematics for students with significant cognitive disabilities. 

 Research & Practice for Persons with Severe Disabilities, 41(2), 132–137.  

 https://doi-org.proxy1.library.eiu.edu/10.1177/1540796916634099 

There is a small percent of students who take alternate assessments due to a significant 

cognitive and/or physically disability. For example, most students in Illinois take the 

Illinois Assessment of Readiness (IAR) – once known as PARCC. A few students with 

disabilities take an alternate assessment, such as the Dynamic Learning Maps (DLM).  

Access to grade-level standards is still required. This study focuses on math related 

adaptions. 125 educators (majority special educators) completed a survey and attended 

training to show the positive effectiveness of a few resources designed and utilized for 

adapted math. The National Center and State Collaborative (NCSC) created an intense set 

of adaptive Curriculum & Instruction for math – online module (perimeter, volume, and 

area) and MASSI (measurement and geometry). These sets provided the teachers with 

resources to teach the math content. The module allowed for a 90% likelihood of 

teaching this content with confidence. How to apply adaptive resources was displayed 

well through the MASSI set. All in all, most educators felt these adaptations made were 

beneficial to their students.  
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Leko, M. M. (2015). To adapt or not to adapt. Teaching Exceptional Children, 48(2), 80–85. 

 https://doi-org.proxy1.library.eiu.edu/10.1177/0040059915605641 

This article shows implementation of adaptions through evidence-based practices (EBPs). 

Adaptions can be made by the following: (1) force, choice, or accident; (2) core 

components or peripheral components; and (3) benefit student or teacher. Determining 

the most beneficial adaption(s) for a student, group of students, or class can be a 

challenge for any educator. Data should drive all decisions – all educators should 

document everything and continue to monitor the progress made or stagnant results. 

Educators should make adaptions that make core principles of the content (ex. 

comprehension) easy to implement. Finding the perfect balance of adaptions depends on 

the context – the student, the teacher, values, resources, and more. 

Pressé, C., Horton, M., Block, M. E., & Harvey, W. J. (2011). Adapting the sport education 

 model for children with disabilities. JOPERD: The Journal of Physical Education, 

 Recreation & Dance, 82(3), 32–39.       

 https://doi-org.proxy1.library.eiu.edu/10.1080/07303084.2011.10598595 

This article discusses the Sports Education Model (SEM) – adaptions made for students 

with disabilities in P.E. This model is student driven and has six parts – (1) seasons 

(units); (2) affiliation (teams); (3) competition (tournaments); (4) record keeping 

(feedback); (5) culminating event (championship game); and (6) festivity (celebration). In 

this model, each student plays a specified role. Several adaptions are listed for volleyball 

and basketball to allow for students with disabilities to play. For example, using a larger 

or smaller sized ball. Instead of playing due to physically disabilities, students can fill 

https://doi-org.proxy1.library.eiu.edu/10.1177/0040059915605641
https://doi-org.proxy1.library.eiu.edu/10.1080/07303084.2011.10598595


SPECIAL EDUCATION 

ADAPTIONS WEBSITE 

 8 

 

many roles in P.E. For example, the student could be one of the following: coach, referee, 

scorekeeper, equipment manager, judge, timekeeper, a statistician, a down marker, and 

ball retriever, commentator, and many others. Teams can be adapted based on the number 

on a team and who is on a team. The competition and the final festivity can change class 

to class or year to year. In conclusion, this model includes every student, no matter the 

ability. 

Trela, K., & Jimenez, B. A. (2013). From different to differentiated: Using “ecological 

 framework” to support personally relevant access to general curriculum for students with 

 significant intellectual disabilities. Research & Practice for Persons with Severe  

 Disabilities, 38(2), 117–119.        

 https://doi-org.proxy1.library.eiu.edu/10.2511/027494813807714537 

This is a brief article is about the mental shift in language of Special Education with the 

use of an Ecological Framework. This framework stresses that the power of words can 

make a difference. Language makes decisions on curriculum and placement of students in 

special education. In recent history, terms such as “Functional Curriculum” and 

‘different’ were used to indicate separate curriculum and/or separate schooling. These 

authors suggest using the terms “Personally Relevant” and ‘differentiated’. These terms 

allow for educators to think about adjusting to the student in the general education 

setting, instead of placing a student in special education more. Cleary defined 

expectations are to be individualized, but the curriculum is consistent across the board. 

Language is important in the way we gear education and adaptions for students with 

special needs.    
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Troyer, M. (2019). “And then my creativity took over”: Productivity of teacher adaptations to an 

 adolescent literacy curriculum. Elementary School Journal, 119(3), 351–385.  

 https://doi-org.proxy1.library.eiu.edu/10.1086/701719 

This article shares that it is rare for educators to implement curriculum as set. Almost all 

educators adapt their curriculum to their students’ needs or in parts. A feeling of 

ownership occurs when educators adapt to the need. In this study, two teachers who 

implemented a literacy curriculum were surveyed and observed. Six adaptions (three per 

teacher) were selected as the focus. The goal was for these teachers to make productive 

adaptions. Adaptions should be complex, creative, and meet an intended student learning 

goal to be considered productive. Only two of the six adaptions were considered 

productive – they were missing one aspect. Adapting parts of a set is less time consuming 

than adapting the whole set. Results yielded that creating productive adaptions is rather 

difficult but can worked toward.  

https://doi-org.proxy1.library.eiu.edu/10.1086/701719

